
  

Inclusion Strategy – Water Meadows Primary School 

This statement details our school’s approach to delivering inclusive practice for all 
children, including those with SEND, funded by our core school budget (including the 
notional SEN budget) and the inclusive mainstream fund (IMF). 

Strategy overview 

Detail Date 

Academic year/years that our current Inclusion Strategy 
covers 

2026- 2027 

Date this statement was published September 2025 

Date on which it will be reviewed Term 3 

Statement authorised by Ben Martin 

Statement of intent 

At Water Meadows Primary School, we want every child to feel welcome, safe and able 
to SHINE. We believe that every child has the right to be successful. This means giving 
children fair access to the help, teaching, opportunities and experiences they need, not 
expecting every child to need the same thing. Our aim is for pupils with additional needs 
and SEND to feel that they belong, to take part fully in school life, and to make strong 
progress from their own starting points. 

This fits with The Stour Academy Trust’s vision for an equitable, 21st-century education 
where there are no barriers to achievement. As part of a Trust that is inclusive, 
collaborative, ambitious, innovative and nurturing, we work to create classrooms and 
wider school experiences where children can learn in different ways, build confidence, 
develop independence and prepare for the future. 

Our inclusion strategy helps us do this in everyday school life. We focus first on what 
happens in every classroom: strong relationships, clear routines, adapted teaching, 
calm spaces, visual supports, flexible seating, communication support and the use of 
technology to remove barriers. When a child needs more help, we plan extra support 
through interventions, sensory provision, therapeutic activities, Eduverse THRIVE, 



  

specialist advice and our Inclusion Base, The Meadow. Support is reviewed so we can 
check what is working and change it when needed. 

The seven principles of inclusion are built into our approach. We lead inclusion clearly 
across the school and within the Trust. We make sure good teaching is the starting 
point for all pupils. We identify needs early and do not wait for a diagnosis before 
putting support in place. We use the graduated approach of assess, plan, do and 
review. We listen to children and help them understand the strategies that support 
them. We work closely with parents, carers, the Trust and outside professionals. We 
also use evidence, observations, pupil voice and progress information to help us make 
good decisions. 

Families and the wider school community help shape our inclusion work. We use 
conversations with parents and carers, SENCO coffee afternoons, pupil voice, staff 
knowledge, Trust support and advice from specialist services to understand what our 
children need. Inclusion at Water Meadows is not separate from the rest of school; it is 
part of who we are. It reflects our values of being supportive, honest, inclusive, 
nurturing and enabling, and helps us make sure that all children are seen, valued and 
able to succeed. 

Barriers to learning and participation  

This details the key barriers to learning and participation that we have identified 
amongst our pupils, necessitating inclusive universal approaches and targeted support 

 Detail of barrier to learning 

1 Attendance and persistent absence: Some pupils experience low attendance 
or patterns of persistent absence, which reduces their access to high-quality 
teaching, routines, relationships and wider participation in school life. This can 
particularly affect pupils who are already working below age-related 
expectations or who need consistent reinforcement, intervention and adult 
support to make progress. 

2 Speech, language and communication needs on entry to EYFS: A significant 
number of children enter EYFS with underdeveloped speech, language and 
communication skills, including limited vocabulary, difficulty expressing 
needs, weaker listening and attention skills, and reduced confidence in 
interacting with adults and peers. This creates barriers to accessing early 
literacy, social development, play-based learning and the wider curriculum. 



  

3 Readiness to learn and emotional regulation: Some pupils require additional 
support to manage transitions, sensory needs, emotional regulation and 
independence. When pupils are not ready to learn, this can affect 
engagement, participation, relationships and the ability to access classroom 
learning without significant adult support. 

4 Access to the curriculum from low starting points: Some pupils, including 
those with SEND, have gaps in prior learning or are working below age-related 
expectations. Without effective adaptation, scaffolding and targeted 
intervention, these gaps can widen over time and reduce confidence, 
independence and participation. 

5 Communication, confidence and belonging: Some pupils need additional 
support to build positive relationships, develop confidence, communicate 
successfully and feel a strong sense of belonging within the classroom and 
wider school community. This can affect participation in learning, enrichment, 
social opportunities and pupil voice. 

 

 



  

Activity in this academic year 

What activities will we prioritise this academic year to alleviate the above barriers to 
learning and participation faced by pupils with additional needs and SEND. 

In this context, ‘activity’ is a reporting term to help understand where funding has been 
allocated to build an inclusive core offer and does not indicate only targeted provision. 
Activity may address multiple barriers identified, particularly for improvements to your 
universal offer. 

Description of activity Activity 

type  

Total budgeted cost 

 

1. Having access to a Trust CPDL 
Advisor and Trust Reception 
Advisor. (barriers 2, 3 and 4) 

Targeted  £7200 from IMF 

2. Implement sensory 
technology through 
EduverseTHRIVE to provide 
identified pupils with access 
to personalised virtual 
sensory spaces that support 
emotional regulation, reduce 
sensory barriers and increase 
readiness to learn. (barriers 3, 
4 and 5) 

Targeted £4000 from IMF 

3. Inclusive classroom 
strategies (barriers 2, 3, 4 and 
5) 

Examples include: 
• Inclusion trollies 

Flexible seating  
• Calm, neutral learning 

environments 
• Visual timetables 
• Now and next boards  

Universal Main Core Funding 

4. TA led teaching interventions 
(barriers 2 and 4) 

Examples include: 

Targeted Main Core Funding 



  

• Language Through Colour  
• Talk boost 
• Little Wandle 
• 1st Class at Number  
5. Use of technology to reduce 

barriers (barriers 3, 4 and 5)  
Examples include: 

• Microsoft tools 
• IPad's for all KS2 pupils 

Immersive Reader 
• AI to adapt tasks  

Universal  Main Core Funding 

6. Sensory Rooms (barriers 3, 4 
and 5) 

Targeted Main Core Funding 

7. Tiny Town (barriers 2, 3, 4 and 
5) 

Targeted  Main Core Funding 

8. Inclusion Base – The Meadow 
(barriers 1, 3, 4 and 5) 

Targeted  Main Core Funding 

9. Inclusion strategy meetings 
led by Trust SEND Advisor 
(barriers 1, 2, 3, 4 and 5) 

Universal Main Core Funding 

10. TA led therapeutic 
interventions (barriers 3, 4 & 5) 

Examples include: 
• Soft landing and transition 

support 
• LEGO Therapy  

Targeted Main Core Funding 

11. SENCO coffee afternoons 
(barriers 1, 2, 3, 4 and 5) 

Universal  Main Core Funding 

12. Traded services 
Examples include: (barriers 2, 3 and 4) 

• Speech and Language Service 
• Education Psychologist  
• Occupational Therapist 

Targeted Main Core Funding 

13. Enrichment offers 
Trust Enrichment Plan (barriers 1, 3, 4 
and 5) 

Universal Main Core Funding 



  

14. Life Skills (barriers 3, 4 
and 5) 

Universal  Main Core Funding 

Intended outcomes  

This explains the clear, realistic outcomes we want our inclusive approaches to achieve 
by the end of our inclusion strategy, and how we will measure whether they have been 
achieved. 

Intended outcome Success criteria 

1. To strengthen inclusive practice by 
ensuring staff are well trained to 
deliver high-quality, evidence-
informed interventions and adaptive 
classroom practice, supported by 
Trust CPDL leadership and specialist 
Reception advice for early 
identification. 

• Staff access high-quality CPDL led 
by the Trust CPDL Advisor, 
improving consistency in adaptive 
teaching, scaffolding, classroom 
routines and targeted intervention 
delivery. 

• Teaching staff and support staff can 
confidently plan, deliver and review 
interventions so that pupils receive 
timely, needs-led support without 
waiting for diagnosis or statutory 
processes. 

• The Trust Reception Advisor 
supports early identification in EYFS 
and Reception through observation, 
professional discussion and advice, 
ensuring emerging needs are 
recognised and responded to 
quickly. 

• Provision mapping, pupil progress 
reviews and monitoring show that 
interventions are evidence-
informed, accurately matched to 
need and have a measurable impact 
on engagement, participation and 
progress. 

• Talk Boost and Early Talk Boost are 
implemented consistently for 
identified pupils, with baseline and 
exit assessments showing improved 
speech, language and 
communication skills, increased 
confidence to participate in 
learning, and reduced barriers to 



  

accessing the EYFS and Key Stage 1 
curriculum. 

2. To improve pupils’ emotional 
regulation, sensory readiness and 
access to learning through the 
targeted use of Eduverse THRIVE 
sensory technology, enabling 
identified pupils to engage more 
successfully in classroom learning 
and wider school life. 

• Identified pupils have regular, 
planned access to personalised 
virtual sensory spaces as part of 
their graduated response/provision 
plan. 

• Staff use Eduverse THRIVE 
consistently and purposefully to 
support regulation before, during or 
after periods of dysregulation. 

• Pupil observations show improved 
readiness to learn, reduced time 
away from class and increased 
engagement in learning activities. 

• Regulation records and 
behaviour/sensory logs show a 
reduction in incidents linked to 
sensory overload, emotional 
dysregulation or avoidance of 
learning. 

• Pupil voice indicates that children 
can identify when they need sensory 
support and can use agreed 
strategies with increasing 
independence. 

• Provision reviews show that sensory 
technology is reducing barriers to 
participation for pupils with 
SEND/SEMH needs and helping 
them access the curriculum more 
successfully. 

• Staff feedback shows increased 
confidence in using sensory 
technology as part of inclusive 
classroom practice and targeted 
support. 

3. To improve attendance and reduce 
barriers to regular school engagement 
for pupils with SEND and additional 
needs by strengthening inclusive 
routines, therapeutic support, family 
communication and transition 
support, so that pupils feel safe, 
known and able to attend school more 
consistently. 

• Attendance for identified pupils with 
SEND and additional needs 
improves from individual starting 
points. 

• Persistent absence is reduced for 
pupils receiving targeted inclusive 
support. 

• The Meadow, soft landing, transition 
support, SENCO coffee afternoons 



  

and therapeutic interventions are 
used to support pupils where 
attendance is linked to regulation, 
anxiety, confidence or belonging. 

• Parent/carer communication and 
review meetings show early 
identification of attendance barriers 
and agreed support plans. 

• Pupil voice and staff observations 
show pupils feel safer, more settled 
and more able to engage in the 
school day. 

4. To increase pupils’ access to 
learning, enrichment and wider school 
participation by embedding inclusive 
environments, specialist advice, life 
skills provision and adaptive 
approaches, so that pupils with SEND 
and additional needs can participate 
meaningfully alongside their peers. 

• Pupils with SEND and additional 
needs access inclusive classroom 
strategies, sensory rooms, Tiny 
Town, traded services, enrichment 
and life skills provision where 
appropriate. 

• Provision mapping shows support is 
matched to identified barriers and 
reviewed through the graduated 
approach. 

• Enrichment and life skills 
participation is monitored for pupils 
with SEND and additional needs. 

• Pupil voice, parent feedback and 
staff observations show pupils are 
more confident to participate in 
learning and wider school 
opportunities. 

• Adapted provision supports 
improved curriculum access from 
pupils’ individual starting points. 

 

Further Information 
This strategy should be read alongside our SEND information report and pupil premium 
strategy, published on our school website, which set out further detail on individual 
pupil support and disadvantaged pupil provision respectively. Further information 
about our inclusive approach can also be found in the inclusion section of the school 
website. 
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