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Pupil premium strategy statement – Water Meadows 
Primary School  

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 185 

Proportion (%) of pupil premium eligible pupils 38.4% (68) 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended – 
you must still publish an updated statement each 
academic year) 

2024-2027 

Date this statement was published September 2025 

Date on which it will be reviewed July 2026 

Statement authorised by Ben Martin  

Pupil premium lead Ben Martin  

Governor / Trustee lead Simon O'Keeffe  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £103,020 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£103,020 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Water Meadows Primary School, we are committed to ensuring that our 

disadvantaged pupils receive the highest quality education and support to thrive 

academically, socially, and emotionally.  

Our aim is for all pupils—regardless of background—to achieve outcomes that match 

or exceed those of their peers, both within school and nationally. We prioritise: 

• fluency in reading,  

• strong foundations in phonics and maths, 

• regular school attendance 

• ensuring pupils have access to enriching experiences that build cultural capital 

and broaden their horizons.  

These goals reflect our SHINE values: we are Supportive in removing 

barriers, Honest in our use of data, Inclusive in our provision, nurturing in our 

relationships, and Enabling in our expectations. 

Our strategy is shaped by our context:  

an IMD rank of 157 indicates high deprivation, with 39.46% of pupils eligible for Pupil 

Premium—significantly above the national average.  

In 2024–2025, 27 of our 47 persistent absentees were disadvantaged, highlighting the 

need for continued investment in attendance and family support. However, our early 

years strategies are showing impact: for the first time in three years, Pupil Premium 

pupils achieved GLD in line with or above their peers. Year 1 phonics outcomes also 

improved, and KS2 SATs data shows strong performance in reading and writing, 

though maths remains a key area for development. 

To achieve our objectives, we invest in high-quality teaching through CPDL, targeted 

interventions in core subjects, and wider strategies that address wellbeing, attendance, 

and enrichment. Our approach is tiered and responsive: we use rigorous data analysis 

to identify needs, review progress termly, and adapt support accordingly. Alongside 

academic provision, we ensure pupils with social, emotional, and mental health needs 

access high-quality nurture and pastoral care. We also prioritise equity of opportunity, 

ensuring disadvantaged pupils are first in line for enrichment activities, trips, and 

extracurricular clubs. Our strategy is dynamic and evolving, always guided by the 

needs of our pupils and our SHINE values. 
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Attendance and Persistent Absenteeism 
Attendance data from 2024–2025 shows that 47 pupils were persistently 
absent, 27 of whom were disadvantaged. This equates to 57.4% of persistent 
absentees being PP-eligible. Absenteeism continues to negatively affect 
progress, particularly in phonics, maths, and social development, and remains a 
priority for targeted intervention. 

2 Oral Language and Vocabulary Development 
Assessments, observations, and pupil progress data indicate that many 
disadvantaged pupils enter Reception with underdeveloped oral language skills 
and vocabulary gaps. In 2024–2025, 41% of Reception pupils had speech or 
language needs and this is indicated by early data from EYFS in 2025-26 that 
this is on a similar trajectory, disproportionately affecting those eligible for Pupil 
Premium. These gaps are being closed but this continues to impact Early 
reading skills for some.  

3 Reading and Phonics Attainment 
Internal assessments show that disadvantaged pupils generally have greater 
difficulty with early reading and phonics. While Year 1 phonics outcomes for PP 
pupils improved to 77.8% in 2024–2025, the gap with non-PP pupils remains. 
KS2 SATs data shows PP pupils achieving 75% in reading and 25% reached 
Greater Depth, however, 100% of non-PP pupils achieving expected standard. 

4 Maths Attainment and Depth 
KS2 SATs data indicates that maths attainment among disadvantaged pupils is 
significantly below that of their peers. In 2024–2025, only 50% of PP pupils met 
the expected standard in maths, compared to 100% of non-PP pupils. No PP 
pupils achieved Greater Depth in maths, highlighting a persistent gap in both 
foundational understanding and stretch. 

5 Social, Emotional and Enrichment Needs 
Observations, wellbeing data, and teacher referrals suggest that 
disadvantaged pupils face increased social and emotional challenges, often 
linked to limited life experiences and reduced access to enrichment. 
Behavioural incident data from 2024–2025 shows that Pupil Premium pupils 
accounted for 451 incidents, compared to 283 for non-PP pupils — 
meaning 61.4% of all incidents involved disadvantaged pupils, despite them 
making up only 40.6% of the school population. 

• This pattern is consistent across all levels of severity: 

• Level 1 (least serious): 233 PP vs. 156 non-PP (59.9% PP) 

• Level 2 (serious): 79 PP vs. 54 non-PP (59.4% PP) 

• Level 3 (most serious): 139 PP vs. 73 non-PP (65.5% PP) 

These figures highlight a disproportionate need for emotional regulation, 
behaviour support, and structured enrichment among disadvantaged pupils. 
The data reinforces the importance of sustained investment in nurture 
provision, inclusive classroom environments, and access to enrichment 
opportunities that build resilience, engagement, and self-regulation. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improve attainment in Reading Disadvantaged pupils achieve in line with 
national averages for all pupils in KS2 
Reading. Increase % achieving Greater 
Depth. 

Improve attainment in Writing Disadvantaged pupils achieve in line with 
national averages in KS2 Writing. Increase % 
achieving Greater Depth 

Improve attainment in Maths Disadvantaged pupils achieve in line with 
national averages in KS2 Maths. Close the 
gap between PP and non-PP pupils. 

Close the gap in Phonics (Year 1 and 2) Disadvantaged pupils meet or exceed 
national average for expected standard in 
Phonics Screening. 

Sustain improved GLD outcomes in EYFS Maintain or exceed 2024–2025 GLD 
outcomes for PP pupils. Ensure outcomes 
remain in line with or above non-PP pupils. 

Reduce persistent absenteeism and 
increase overall % attendance among 
disadvantaged pupils 

Reduce % of PP pupils who are persistently 
absent to be in line with or below LA average. 

Increase access to enrichment and cultural 
capital 

All PP pupils access at least one enrichment 
activity or trip per term. Evidence of impact 
on engagement and wellbeing. 

 

 

 

 

Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 
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Teaching (for example, CPD, recruitment and retention) 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Communication & 
Language: Speech 
and Language Link 
assessments and 
weekly interventions 

EEF Early Literacy and Early Years 
Intervention evidence shows oral 
language interventions have a high 
impact (+6 months), especially when 
delivered early and structured around 
vocabulary and spoken language. 

1, 2, 3 

Phonics & Reading: 

Little Wandle SSP, 
continued CPD for 
staff, use of eCollins 
decodable books, and 
'5-a-day' story diet. 

EEF Phonics Toolkit shows very high 
impact (+5 months) for younger 
learners. Systematic phonics 
instruction is especially effective for 
disadvantaged pupils when 
embedded in a rich literacy 
curriculum. 

1, 2, 3 

Writing: CLPE 
immersive writing 
approach, use of 
picture books and 
digital tools to support 
cultural capital. 

RSA/EEF Power of Pictures project 
found that immersive writing using 
high-quality picture books significantly 
improves pupil confidence and 
outcomes. 

2, 4, 5 

Collaborative Learning 
Spaces: Embed 21st 
Century Learning 
Design principles 
across curriculum. 

EEF Collaborative Learning Toolkit 
shows moderate impact (+5 months) 
when pupils engage in structured 
group tasks that promote discussion 
and peer support. 

All 

Attendance Strategy: 
PSA and DSLs to work 
with hard-to-reach 
families to improve 
attendance. 

EEF guidance on attendance 
highlights the importance of 
personalised communication, 
mentoring, and multi-agency working 
to improve attendance. 

1, 2 

KS2 outcomes: 
develop staff CPD and 
ensure small group 
intervention is in place.  

EEF Teaching and Learning Toolkit 
shows that small group tuition has a 
moderate impact of +4 months on 
pupil progress, particularly when 
delivered by trained staff and targeted 
to specific learning needs. 

2, 3, 5  
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Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

First Class @ Number 
(EYFS & KS1) 

EEF Maths Toolkit supports 
structured interventions that improve 
numeracy through targeted small 
group work, especially when aligned 
with classroom teaching. 

1, 2, 3, 5 

Becoming First Class 
@ Number (KS1) 

Early intervention and structured 
support can lead to +3 months 
progress, particularly for pupils at risk 
of falling behind.. Our school data 
from last year there was a +7month 
progress.  

1, 2, 3, 5 

Dynamo Maths (KS2) EEF Digital Technology Toolkit shows 
moderate impact (+4 months) when 
used to support learning. Dynamo 
Maths provides personalised 
pathways for pupils with dyscalculia. 
School data from 24-25 
improvements of +10 months.  

1, 2, 3, 5 

Little Wandle Catch-up 
& SEND Pathway 

EEF evidence on phonics and SEND 
interventions highlights the 
effectiveness of structured, 
systematic approaches delivered by 
trained staff. 

1, 2, 3 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ [insert amount] 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Safeguarding & Family 
Support: PSA and 
DSLs to address 
barriers to attendance 
and wellbeing. 

EEF Parental Engagement Toolkit 
shows moderate impact (+4 months). 
Building trust and involving parents in 
learning improves attendance and 
wellbeing. 

1, 2 

Enabling 
Environments: ARP -

EEF Metacognition and Self-
Regulation Toolkit shows high impact 

1, 2 
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focused classroom to 
improve engagement 
and reduce low-level 
behaviour. 

(+7 months). Supporting emotional 
literacy and self-regulation improves 
behaviour and learning 

Cultural Capital & 
Enrichment: 
Subsidised trips, 
targeted club places, 
and curriculum-linked 
experiences. 

EEF Outdoor Adventure Learning and 
Arts Participation Toolkits show 
positive benefits for academic 
learning and self-confidence. Ofsted 
research highlights the importance of 
cultural capital for disadvantaged 
pupils 

1, 2, 3, 4 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

In 2025–2026, outcomes for disadvantaged pupils at Water Meadows Primary School 
demonstrate that the school is making strong progress towards the aims of its current 
Pupil Premium Strategy. Analysis of national assessments, internal data and wider school 
indicators shows that targeted investment in high-quality teaching, early intervention, 
attendance support and pastoral provision has had a positive impact on attainment, 
engagement and school attendance for disadvantaged pupils.  

The strongest outcomes were seen in the Early Years Foundation Stage. In 2025–2026, 
90.9% of disadvantaged pupils achieved a Good Level of Development, an increase from 
81.8% in 2024–2025. This places disadvantaged pupils significantly above both Kent and 
national disadvantaged averages and reflects the positive impact of early language 
development, speech and language interventions, and high-quality early reading 
provision.  

Phonics outcomes also improved considerably. In Year 1, 100% of disadvantaged pupils 
met the expected standard in the Phonics Screening Check, compared with 77.8% in the 
previous year. This outcome exceeds both Kent and national averages and demonstrates 
the success of the school's systematic approach to early reading through the 
implementation of Little Wandle, targeted catch-up programmes and continuous staff 
development. 
  
Key Stage 2, outcomes for disadvantaged pupils were broadly positive when compared 
with disadvantaged pupils nationally and across Kent. In reading, 75% achieved the 
expected standard, maintaining outcomes from the previous year and remaining above 
national and Kent disadvantaged averages. Writing outcomes were also sustained at 75%, 
although no disadvantaged pupils achieved Greater Depth. Mathematics showed 
encouraging improvement, rising from 50% in 2024–2025 to 66.7% in 2025–2026. Whilst 
maths remains an area for further development, disadvantaged pupils performed above 
both Kent and national disadvantaged averages. Combined attainment in reading, writing 
and mathematics improved from 50% to 58.3%, demonstrating increased consistency 
across the core subjects.  

Attendance was a notable success during the year. Attendance for disadvantaged pupils 
increased from 91.44% in 2024–2025 to 92.82% in 2025–2026, representing an 
improvement of 1.38 percentage points. Persistent absence reduced significantly from 
34.15% to 22.73%, a decrease of 11.42 percentage points. This reflects the positive 
impact of targeted attendance monitoring, family support, safeguarding interventions and 
strong partnership working with parents. Improving attendance has remained a central 
priority because of its direct link to achievement and wellbeing.  
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The school also continued to invest in wider strategies to support wellbeing, inclusion and 
enrichment. Pupil voice, engagement data and staff observations indicate that 
disadvantaged pupils have benefited from increased access to enrichment activities, 
nurture provision and pastoral support. These opportunities have helped pupils develop 
confidence, resilience and a stronger sense of belonging within the school community.  

Overall, the school is on track to achieve the intended outcomes within the current three-
year strategy. The most significant successes have been the substantial improvements in 
EYFS outcomes, phonics attainment and attendance. While increasing the proportion of 
disadvantaged pupils achieving higher standards, particularly in mathematics and writing, 
remains a priority, current evidence indicates that the school's approach is having a 
positive and sustained impact on reducing educational disadvantage and improving 
outcomes for pupils 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

to fund in the previous academic year.  

Programme Provider 
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